
AFFIDAVIT

STATE OF ( F L O R I D A
ss:

COUNTY OF M A RT I N

BEFORE ME, the undersigned authority duly authorized in the State of Florida, County of

MARTIN to take acknowledgments and administer oaths, personally appeared Lynda Daniel who, after

being duly sworn on oath, according to law, deposes and says as follows:

1. M y  name isL y n d a  Daniel

2. I  make all statements contained in this Affidavit based upon my personal knowledge.

3. I  am of sound mind and body, over the age of 18, and understand the obligation of an oath.

Following is a summary of Ways of the World: A Global History for the AP Course, 3rd Ed.
(Strayer & Nelson), Bedford/St. Martins, 2016 which I submitted via Martin County School
District's online comment survey in mid-2016, followed by the statement I presented verbally to
the board; I may have distributed written copies of my statement as well. I  am going off
memory, but I recollect that there were over 20 survey submissions urging the school board to
vote no, in addition to those of us who spoke at the board meeting. The mantra we were told
(and always hear) in response to unacceptable content runs along these lines: 'This is one
resource; the teachers will certainly present accurate content. They will present an unbiased
view. Trust us.' One school board member said flatly that she 'hated' this book, but had to
vote to adopt it, since the district needed new AP World History texts, and this was the only
one up for consideration, weirdly relating it to fast food versus a gourmet restaurant. This odd
view was echoed, as I recall, by other members. Another board member led district staff
through an exercise in discrediting the online comment surveys, which, I will note, have no
discernible method of review by any authority within the district. So, all of us parents and
citizens who care enough about what our children are being taught are shut out of the process
by both the career staffers who want to maintain their opaque monopoly control and by school
board members who wish to curry favor with the employees they are supposed to be
overseeing. The superintendent said that parents can remedy any inaccuracies by
conversations at dinner. I  could refute the inanity of that statement for many paragraphs; I
hope that the farcical nature of that statement speaks for itself. I  would say that it is highly
offensive to sacrifice valuable time with my growing children to try to help ensure quality
materials are presented to our school children, with no compensation for the scores and
scores of hours spent reviewing these materials, only to be told that a) your review and input is
invalid, as you're not an EXPERT; and b) it doesn't matter what's in the book; our professional
teachers will - to each individual - ensure that the citizens' beliefs and worldview are presented
in a fair and even-handed manner; and further, to be fought at every turn by the people who



are supposed to serve us. When I consider the impossibility of citizen involvement in the local
school district of a very small county, I feel very hopeless as to our country's ability to fix the
broken governmental systems at the state and federal level.

As I recall, the vote was 4-1 to adopt this book, even with at least 4 board members
condemning the text, but throwing up their hands and saying, 'but the teachers need books,
and this is the only book up for consideration.' You see how this works, even in one of the
most conservative counties in the state if not the country. The career staffers at the district
play the elected board members like fiddles. They present them with a bogus non-choice, then
manipulate the board into voting for the pre-determined result they wanted all along. Much like
taking off our shoes at airports and being limited to 3 ounce liquids in our carry ons is simply
'security theater,' what has developed here is 'parent-participation-theater' as a result of the
legislature's attempt to involve and give voice to parents and community members. Our school
board attempted to allow for actual parent input, but the career staffers came up with their
work-around strategies, and effectively shut us out as always. We still have no say, but we get
to participate in the time-wasting fool's errand of reading all these books closely. This brings
me to another point: the deplorable books that the state Department/Board of Education
blesses. This is the worst kind of governmental shirking of responsibility. The best I can
decipher how this process works is that the Department receives all these books from their
friends and benefactors in the publishing industry. They grab some people to 'review' the
texts, which is done not closely, but in a very cursory, perfunctory manner, only to ensure
alignment with the standards, and NOT to consider content (I can share with you at some point
the probably illegally pornographic content in DOE approved ELA texts if you would like), and
thus these books are blessed with nobody's being aware of or accountable for anything. The
State DOE can point to 'our EXPERT reviewers,' and the district staff can say, 'but the State
approved this book!' I  will also tell you that it is my judgment that local district 'reviewers' do no
more close an evaluation of instructional materials than do the state reviewers. It's all about
alignment to the ridiculous, meaningless standards, and of course the bells and whistles and
the pretty, flashy instructional aids.

ONLINE COMMENT SURVEY (quotes from the textbook in blue)
There are several areas of concern with this textbook which render it unacceptable for use in
Martin County high schools, or any school that wishes to teach THE TRUTH:

(Prologue page 4) Nihilist, primitivist, de-growth, anti-development, anti-capitalist
viewpoint which leaves the impression that the world was much better off when humans
lived in small, isolated groups of hunter-gatherers. Humans are just another animal, who,
through a quirk of evolution, popped out a brain that allowed for self-awareness, high-level,
organized thought processes, and speech, thus being able to unfairly dominate the planet. In
the grand scheme, all of humanity is fleeting and its time will pass, each life is infinitesimally
insignificant, and since humans are nothing more than animals, nothing anyone does really
matters anyhow. While the authors clearly have this view, it is biased, unacceptable, and
unethical to present only their opinion/belief and ignore the beliefs of a great percentage of
others. Believe it or not, it is possible to present FAIRLY multiple points of view; here's a 90
second attempt: 'many of the great faith traditions hold that humankind was created by a holy,
omniscient, omnipotent deity who created humans in its own image and imbued them with an
eternal soul. That soul, along with self-awareness and the abilities to reason and
communicate, is what separates humans from animals, and, in these traditions, places them at
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the pinnacle of creation. Humans are therefore able to, designed to, and supposed to ponder,
seek, and strive for the good, the right, the virtuous, the just, and the beautiful, and to
understand things larger than themselves and the here and now, and are guided to act in ways
honoring those concepts.' That took me literally 90 seconds to write off the top of my head.
You think these entrenched, connected, highly paid 'Big Ed' textbook publisher cabals might be
able to write something similar?

Presenting as known facts their suppositions and theories on life, culture, and behavior
of people existing before any written record, from as long ago (they claim) as 100,000 or
more years ago.
P. 20-21: 'All of this resulted in highly egalitarian societies, lacking the many inequalities of
wealth and power that came later with agricultural and urban life... Paleolithic men and women
were perhaps freer of human tyranny and oppression than any subsequent kind of human
society, even if they were more constrained by the forces of nature... Most people possessed
the same set of skills... Relationships between women and men usually were far more equal
than in later societies.' P. 73: The big question for historians lies in trying to explain the origins
of this kind of pervasive patriarchy. Clearly it was neither natural nor of long standing. For
millennia beyond measure, gathering and hunting societies had developed gender systems
without the sharp restrictions and vast inequalities that characterized civilizations.' H o w  do
they know this? They simply do not. The authors ignorantly, arrogantly, unethically, and
egocentrically state as fact their dear wishes and theories which bolster their worldview and
ideology.

Human development is pathological (yes, they actually say this: p. 47) 'Still others have
asked, in light of the long Paleolithic era, whether the explosive population and economic
growth of recent centuries should be considered normal or natural. Perhaps they are better
seen as extraordinary, possibly even pathological.' So, humans are a virus. A  disease. No
thought whatsoever of the incredible benefit to untold billions of people of this development, in
terms of disease prevention and cure, adequate food and water, the ability to learn, think,
reason, develop one's mind and pursue one's potential and dreams. T h e  misery that has
been not just avoided but alleviated in every continent in every culture due to human
development. Any wonder we have major movements advocating governments to attempt to
protect bugs and fish at the expense of private property owners, ranchers, farmers, and whole
states (e.g., a government-created California drought wherein all the water that agriculture
needs is sent pouring into the Pacific due to environmental regulations). Any  wonder that there
are those who think that a 'great extinction event' of humans would be fine? On a micro scale,
imagine a troubled child. If, in addition to his, say, depression or other mental health issues, it
is drilled in his head that his presence on the planet is actually harmful, that nothing he or
anyone else does matters anyhow. How's that going to play out? And you seriously wonder
why there's a suicide and drug problem.

Man-made global warming presented as fact; Humans use more than their fair share of
earth's resources and even the sun's energy, & their existence harms other species in a
zero-sum game.
Again, the authors present only one view of humans' role and impact on the planet. This is
unacceptable textbook writing and educational malpractice. Contrary to the 'conventional'
wisdom (which is, contrarily, NOT accepted by a vast majority of Americans, nor even by the
vast majority of scientists! Look it up!), the 'consensus' is in fact that, while global warming
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(and cooling) has occurred and may be occurring (although literally no warming in the last 16
years), it is not caused by human actions.
'This extraordinary ability has translated into a human impact on the earth that is
unprecedented among all living species. Human populations have multiplied far more
extensively and have come to occupy a far greater range of environments than has any other
large animal. Through our ingenious technologies, we have appropriated for ourselves,
according to recent calculations, some 25 to 40 percent of the solar energy that enters the food
chain.We have recently gained access to the stored solar energy of coal, gas, and oil, all of
which have been many millions of years in the making, and we have the capacity to deplete
these resources in a few hundred or a few thousand years. Other forms of life have felt the
impact of human activity, as numerous extinct or threatened species testify. Human beings
have even affected the atmosphere and the oceans as carbon dioxide and other emissions of
the industrial age have warmed the climate of the planet in ways that broadly resemble the
conditions that triggered earlier extinction events.' (Prologue-4) 'But the most striking and
significant change in the lives of Paleolithic peoples occurred as the last Ice Age came to an
end between 16,000 and 10,000 years ago. What followed was a general global warming,
though one with periodic fluctuations and cold snaps. Unlike the contemporary global warming,
generated by human activity and especially the burning of fossil fuels, this ancient warming
phase was a wholly natural phenomenon, part of a long cycle of repeated heating and cooling
characteristic of the earth's climatic history.' (p. 24)

Presentation of evolution as fact and romanticizing and fantasizing Paleolithic human
life: P. 3-4 Again, a one-sided, slanted, secular world view OPINION presented as fact. The
vast majority of Americans believe that the world and the beings living on it were created by
God as revealed in the Bible.

Short-shrift to classical Greece (4  partial pages (110-113) on 'The Greeks' prior to
discussing the 'collisions' of them with other cultures. The broadest, most perfunctory
discussion of Athens and Sparta, their ideas of humanity, government, and culture; no
discussion of philosophers, authors, or great works): p. 113: `...many writers and scholars have
claimed classical Greece as the foundation of Western or European civilization. But  the
ancient Greeks themselves looked primarily to the East - to Egypt and the Persian Empire.' So
the brightest of Martin County students will leave high school without actually learning about
the foundations of Western Civilization.

Minimizing ancient Israel and its impact on the world; portraying the Hebrew-Christian
God as just another legend.
P. 49- 57: The text includes 9 pages on creation myths from Australia ('Dreamtime'), as well as
repeated referrals to the big bang and evolution as facts; however, there is only passing
reference to, and no explanation of the Biblical version of creation.
P.75 Jahweh is cited as evidence of patriarchy and the demotion and diminution of the
goddess
P.86 'Along with trade goods went cultural influence from the civilizations of Mesopotamia and
Egypt. Among the smaller societies of the region to feel this influence were the Hebrews. Their
sacred writings, recorded in the Old Testament, showed the influence of Mesopotamia
in the "eye for an eye" principle of their legal system and in the story of a flood that
destroyed the world.' So, NO possibility that both the ancient Mesopotamians AND the
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ancient precursors to the Israelites BOTH experienced the SAME flood. OK. The only
possibility is that Israel copied the story from Gilgamesh.
P. 166-167 'From their unique historical memory of exodus from Egypt and exile in Babylon,
the Hebrews evolved over many centuries a distinctive conception of God. Unlike the
peoples of Mesopotamia, India, Greece, and elsewhere — all of whom populated the invisible
realm with numerous gods and goddesses — Jews found in their God, whom they called
Yahweh (YAH-way), a powerful and jealous deity, who demanded their exclusive loyalty. "Thou
shalt have no other gods before me"—this was the first of the Ten Commandments... Thus the
emerging Hebrew conception of the Divine was not quite monotheism,...Over time,
however, the priesthood that supported the one- god theory triumphed.' So, the God
whom the majority of Americans believe in is not real; it is a concept developed over centuries
by the Hebrews.

Stating that the followers of Jesus, like those of the Buddha, turned him into a god. P
172-173 The Birth of Christianity . . .  with Buddhist Comparisons
About 500 years after the time of Confucius, the Buddha, Zarathustra, and Socrates, a young
Jewish peasant/carpenter in the remote province of Judaea in the Roman Empire began a
brief three-year career of teaching and miracle working before he got in trouble with local
authorities and was executed.... But both became spiritual seekers, mystics in their
respective traditions... In the process, both teachers were transformed by their
followers into gods. According to many scholars, Jesus never claimed divine status...'
Once again, boys and girls, there is a way to express what Christians believe in a way that
doesn't insult them nor commit the authors to (gasp!) acknowledge the deity of Jesus, but
these authors can't seem to fathom it.

Marginalizing and de-legitimizing Europe: 'Puncturing the pretensions' of eurocentrism
(prologue-7) The authors go to great lengths to congratulate themselves on their uber-
enlightened eschewing of a western focus or Eurocentrism (prologue-6, prologue-7) T h e
long-term benefits of this Atlantic network were very unequally distributed. Western Europeans
were clearly the dominant players in the Atlantic world, and their societies reaped the greatest
rewards. Mountains of new information flooded into Europe, shaking up conventional
understandings of the world and contributing to a revolutionary new way of thinking known as
the Scientific Revolution. The wealth of the colonies — precious metals, natural resources,
new food crops, slave labor, financial profits, colonial markets — provided one of the
foundations on which Europe's Industrial Revolution was built. The colonies also provided an
outlet for the rapidly growing population of European societies and represented an enormous
extension of European civilization. In short, the colonial empires of the Americas greatly
facilitated a changing global balance of power, which now thrust the previously marginal
Western Europeans into an increasingly central and commanding role on the world stage.
"Without a New World to deliver economic balance in the Old," concluded a prominent world
historian, "Europe would have remained inferior, as ever, in wealth and power, to the great
civilizations of Asia." (p. 563)
As much as the authors don't like it, Europe has had a huge impact on the world and its
history, whether or not the authors think its 'fair' or 'equitable.' It just is.
The fact of the matter is that the kids taking this class are AMERICANS. While we are a
conglomeration of many many cultures from around the world, the hard cold truth is that the
United States has a distinct culture of its own, as well as a unique and exceptional set of
values, virtues, principles, and characteristics which come from (brace yourselves, know where
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your safe spaces are...) our Judeo-Christian heritage and our foundation in Greek and Roman
philosophy and thought, carried through Anglo-Saxon common law and the Magna Carta via
the great Enlightenment philosophers right to our Founders. World history should not and
cannot honestly ignore or avoid the great force for good and transformational, revolutionary
change that this tradition has been in the world. I t  is simply not accurate. Just tell the truth.

Focusing on group identity over individuality and pitting groups against each other via
constant references to inequity (in terms of gender, talent, wealth accumulation, etc),
oppression, exploitation, and racism. There is an obsession with patriarchy and class
warfare.
'Alongside the occupational specialization of the First Civilizations lay their vast inequalities —
in wealth, status, and power. As ingenuity and technology created more productive economies,
the greater wealth now available was everywhere piled up rather than spread out. Early signs
of this erosion of equality were evident in the more settled and complex gathering and hunting
societies and in agricultural chiefdoms, but the advent of urban-based civilizations multiplied
and magnified these inequalities many times over, as the more egalitarian values of earlier
cultures were everywhere displaced. This transition represents one of the major turning points
in the social history of humankind.
As the First Civilizations took shape, inequality and hierarchy soon came to be regarded as
normal and natural. Upper classes everywhere enjoyed great wealth in land or salaries, were
able to avoid physical labor, had the finest of everything, and occupied the top positions in
political, military, and religious life. Frequently, they were distinguished by the clothing they
wore, the houses they lived in, and the manner of their burial.' (p. 71)

Here are some illustrative unit, chapter, and section titles:
Ch 2: First Civilizations: Cities, States, and Unequal Societies (p 59)
The Erosion of Equality (p 70)
Hierarchies of Class (p 71)
Hierarchies of Gender (p 72)
Patriarchy in Practice (p 74)
Chapter 5: Society and Inequality in Eurasia/North Africa (p 191)
Comparing Patriarchies (p 208)

Confusing, disjointed, non-cohesive, almost incoherent presentation such that it is
difficult to follow a logical sequence of the progression of a society or culture. (Change,
Comparison, and Connection (pro-6) 'World history is less about what happened within
particular civilizations or cultures than about the processes and outcomes of their meetings
with one another.' pro-7-8) So  history isn't about what happened...good to know. The
authors' focus on comparing one society with another and of their interactions with each other,
rather than telling the STORY of that society, say its rise and fall, results in a sense of
randomness. Famous and must-know parts of history are barely mentioned (Code of
Hammurabi pp. 71 & 79, 10 Commandments mentioned once, and only one cited.) I t  isn't
teaching history to say, 'kingdoms weakened and vanished' (p. 117) to address the end of the
Greek civilization. An  example of the lack of sequence is the reference in chapter 3 (states
and empires) to the religions of societies (e.g., Confucianism), but there is no explanation of
those religions till chapter 4 (Culture and Religion in Eurasia/North Africa).
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Communism/Brutality of USSR and Mao The authors gloss over of the millions upon
millions upon millions upon millions of people imprisoned, tortured, force-relocated, and
slaughtered at the hands of these vicious, cruel, brutal, evil regimes. No  mention of the ethnic
cleansing of Ukraine and elsewhere, of cattle cars full of millions of 'enemies of the state' sent
to Siberian work camps, nor of all the mass graves, Nor do the authors mention the walls,
fences, and other devices required to KEEP THEIR PEOPLE IN. N o r  do they discuss the
unfathomable human suffering caused when these central planners tried to plan farming -
massive famine and death from starvation. Nothing on shooting children in the back for trying
to forage in a barren field for some little weed or seed. Curiously absent from the text is
China's forced abortion policy. But  there is a section (p 940) on communist regimes' efforts in
'liberating and mobilizing women: See, finally someone stopped that pesky patriarchy! Oh,
and on 'Building Socialism' (p 939): `To communist regimes, building socialism meant first of all
the modernization and industrialization of their backwards societies.' Oh, aren't they nice,
they're trying to help! 'This involved a frontal attack on long-standing inequalities of class and
gender...' There seems to be a theme here, hmmm? `...and the promotion of cultural values of
selflessness and collectivism that could support a society.' Yes, selflessness only for you (the
people), never for 'me' (one of the ruling elite). The ruling elite got their dachas while the
regular people got 5 to a room Soviet gray apartments and empty store shelves. Predictably,
the ineffectiveness, incompetence, and atrocities are glossed over, if even mentioned, while
the benefits of socialist economic growth, improved literacy, and increased standards of living
are prominent. The study of world history should always include the incomprehensible
suffering unleashed on humanity when self-appointed masterminds try to create utopia on
earth. IT. HAS. NEVER. WORKED. Oh, and guess what? According to this book, Reagan,
Thatcher, Kohl, and Pope John Paul II had nothing to do with the fall of the Soviet Union.

WWII The authors cover the Japanese attack on Pearl Harbor in the following way: (p 909):
'As a consequence of the attack on Pearl Harbor, the United States entered the war in the
Pacific, beginning a long and bloody struggle that ended only with the use of atomic bombs
against Hiroshima and Nagasaki in 1945. The Pearl Harbor action also joined the Asian
theater of the war and the ongoing conflict in Europe...' THAT'S IT. O f  course, they include a
2-page "Zooming In' section (p 912), complete with a picture of victims, on...Hiroshima. No
mention of the number of victims of the UNPROVOKED attack on Pearl Harbor, nor of the
Allies' repeated, multi-faceted warnings to leave the cities weeks before the bombs were
dropped, nor of the refusal of the Japanese to surrender, even after the destruction of Tokyo by
conventional bombing, nor of the insistence - even of civilians - who armed their children- to
fight to the death, nor of the estimates of the number of deaths ON BOTH SIDES that would
have resulted from an invasion.

It's fine, unavoidable actually, for scholars and authors to have differing worldviews and
ideologies than a portion of the general public; however, their odd presentation of incomplete
and slanted information begs the question: what explains their apparent need to withhold facts,
present only part of the truth, and spin a situation to fit those ideologies? I f  they know they are
right, they should not be afraid to present the truth of history and make the case for their
ideology. But  a true ideologue won't let the facts get in the way of their plans and schemes.
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This is my statement to MCSB:

I'm providing you with direct excerpts from the Ways of the World textbook for your review, and
I will briefly touch on its main areas of weakness which render this text unacceptable for use in
our schools. Let me point out now that the argument that teachers can correct the biases,
slants, omissions, etc is moot when it comes to the Board's responsibility over the content of
IMs. I  believe it is negligent to say 'well this book has all these problems, but we'll adopt it
anyway because we're certain that every teacher in every classroom will balance the bias and
omissions and correct the record.' If the only option is a faulty book, then that book must not
be adopted unless something correcting and balancing the first is also adopted and mandated
to be covered No, your job is to select GOOD IMs and to be the voice for the citizens who get
all of 3 minutes to have our voices heard. I'll talk in a bit about the authors' Euro-phobia, but
quickly- when one protests the ignoring of European history, one is often told well they'll get
that history in European History class. My understanding is that's not a mandatory class. So
most kids won't get it in the first place. Guess when AP European History starts? Roman
conquest? No. The fall of Rome to the barbarians? No. Battle of Hastings? No. The
Renaissance! With a little nod to the Black Plague so students can mock and scorn pathetic
backwards European cleanliness & medical knowledge. So, more erasing of our heritage.
Back to Ways of the World: no Anglo-Saxon Common Law. No Magna Carta. These terms
are not even in the index!

We always hear how special Martin County is. Here's a chance to foster that, enhance and
develop it. Please make sure you do the right thing.

The anti-western bias in this text is palpable, and the erasing of the cultures which are the
cornerstone of American ideals, principles, and, yes, I'll say it, EXCEPTIONALISM is
unconscionable in an American classroom. If we don't know where we've come from, we will
never be able to judge where we are - or should be going. Whether or not the authors like it,
Jerusalem, Greece, and Rome, via Europe, influenced the course of human history
enormously, no matter how much the authors wish to 'puncture the pretensions of
Eurocentrism.' The notion that a country born of the western tradition should now ignore, or
even worse, disdain, its foundations is foolish, dangerous, and antithetical to liberty. Honest
historians would show the genesis of individual rights, the understanding that there is
something bigger than man, bigger than the state, which bestows on each individual value,
dignity, unalienable rights. Not granted by the state, can't be taken away by the state.

The lack of values judgment on anything is an intellectual quagmire. Honest and logical
people know that there is objective truth, that there is in fact right and wrong, good and evil,
and one can use one's judgment to determine where a culture or society falls in this
assessment (hint: tyranny, totalitarianism, genocide: bad. Trying to free people from same:
good)

The authors' focus on change, comparisons, and connections precludes the actual recounting
of the, um, HISTORY of a society; rather they jump in here and there to discuss how one
culture interacted with another. This focus on comparing one society with another and of their
collisions with each other, rather than on the STORY of that society, results in a random,
confusing, disjointed, non-cohesive presentation that will bore and frustrate students. Must-
know people and events are barely mentioned, if at all. In their own words: (pro-6) 'World
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history is less about what happened within particular civilizations or cultures than about the
processes and outcomes of their meetings with one another.' pro-7-8) So history isn't about
what happened. OK.

Classical Greece is covered in the vaguest most general way; little to no mention of the great
philosophers and writers, and ancient Israel and its impact on the world are likewise
minimized.

They also portray the Hebrew Christian God as just a legend conjured up by followers, who
copied neighboring societies. The text includes 9 pages on creation myths from Australia
('Dreamtime), as well as oft-repeated referrals to the big bang and evolution as facts; however,
there is only passing reference to, and no explanation of, the Biblical version of creation. The
Hebrew God is cited as evidence of patriarchy and the demotion and diminution of the
goddess, and Israel's laws and stories are simply copied from Mesopotamia (it can't be that
the ancients in what would become Israel and Mesopotamia both experienced the same flood
and recorded it; no it was a myth that the Hebrews just copied). Instead of explaining that
Jews and Christians believe in God, and then describe some of those beliefs, this book
chooses to turn it all into a myth: (quote:) '... the Hebrews evolved over many centuries a
distinctive conception of GodO v e r  time, however, the priesthood that supported the one-
god theory triumphed.' I t  gets better when they discuss Jesus. ..not by telling his story, but by
comparing him to the Buddha. P 172-173 'But both became spiritual seekers, mystics in their
respective traditions... In the process, both teachers were transformed by their followers
into gods. According to many scholars, Jesus never claimed divine status...'

Rather than discuss researchers' theories on how prehistoric people lived and what evidence
leads them to hold this theory currently, the authors state these guesses as facts: they claim
these societies were egalitarian and free of tyranny, gender inequality, class inequality, and
patriarchy. They also held hands and shared the same skill sets. HOW. DO. THEY.
KNOW????

Human development is pathological (yes, they actually say this: p. 47) So, humans are a
disease. I t  always comes to worldview, doesn't it? If humans are just another life form, then
vast growth and development could be viewed as a negative. But if we are seen as created in
the image of God (as the vast majority of Americans, let alone Martin County residents,
believe), the pinnacle of His creation, then our achievements are good. This book gives no
consideration to how these developments have averted and alleviated pain, suffering, and
misery around the globe. The authors imply that the world was better when Paleolithic tribes
roamed around in animal skins foraging and consumed only with staying alive. And if the weak
or the young died, so what, that leaves more resources for the mammoth or the snail darter.
So much for beauty and truth.

Man-made global warming caused by industry and modern life is repeatedly presented as fact.
Anachronistically addressed during prehistory. Huh. Humans even use too much of the sun.

Presentation of evolution as fact with no clarifying that this is an unproven theory, and that
there are other beliefs as to the origin of life. Most Americans believe that the world and the
beings living on it were created by God as revealed in the Bible.
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Suffice it to say the coverage of WW2 is appalling and stereotypical. They at least mention -
and I mean mention (barely)- Pearl Harbor, but they zoom in on Hiroshima.

USSR/Communist China - While suffering, genocide, brutality, and bloodlust is glossed over,
as is the tragic incompetence of some central planner who's never farmed dictating and
micromanaging farming, readers of this book learn that the communists liberated and
mobilized women; modernized and industrialized their backwards societies; attacked class and
gender inequalities; and promoted selflessness and collectivism. Nevermind that the
selflessness had to come from the masses (no individuals here); the elite could have the
mansions and limosines; they actually got to eat as well. BTW, not much on Cuba except their
great literacy rate, nor on the abject suffering and want of the citizens of one of the most
resource-rich countries in Latin America, Venezuela. The daughter of the champion of the
people is the richest person in the country, while people riot for toilet paper. Let's talk about
results, maybe.

Do you wonder why there are people who have become millionaires by playing a game who
hate this country and believe it oppresses people, or why millennials chant 'America was never
great!'? It comes down to education and indoctrination. People can disagree. But the truth
must be taught. If the authors' worldview is correct and they are confident in it, why do they
have to erase history?

Those who find some proposed Ns unacceptable are often asked what their alternative is.
I believe in coming up with solutions where-ever I am able, not just pointing out problems, so I
did some research. I  found some sources for AP World History that I would like the Board and
District to review and take under consideration. These are my own copies.

World History - Preparing for the Advanced Placement Examination, 2017 Ed by Amsco
School Publications, a division of Perfection Learning
The History of the Ancient World from the Earliest Accounts to the Fall of Rome by Susan Wise
Bauer
This author has books covering future periods as well.

While I can't speak to the totality of these books, both of these do a far superior job in telling
the story of the world in an engaging and logical way than does Ways of the World.

I also discovered outstanding supplemental material for test preparation put out by the
Classical Historian called the Take a Stand Series, offering workbooks with classroom and
writing exercises and other activities that seem to align with the AP exam format, as well as
teachers keys. The topics/time periods covered are:
Ancient Civilizations
Medieval Civilizations
Modern World History
American Democracy and Government/Economics
American Revolution to 1914
Modern American History

10



They also offer a variety of learning games designed to enhance learning and engagement at
a variety of grade levels.

We are Martin County. We are different. We are - exceptional. Let's act that way. We can do
better. We all know there are great problems in this country and the world. But denying reality
and the truth is not the solution; it's a big part of why we've gotten to this point. Let's strive for
excellence, not the status quo, which has been a steady slope downward.

FURTHER THIS AFFIANT SAYETH NAUGHT.

SWORN TO under oath and subscribed before me thisd a y  of  Februmc i   , 2017, by

11(J6l 5  N A k e , 1   , who ( )  is  personally knovvn to me, or ( tic

has produced  F L   as identification

7(Ail
(SEAL) N O  , Y  PUBLIp, s

Name:  I  i  a R Lc cc ,
!Ilan Gral ( T y p e  or Print)

41. S t a t e  of Florida M y  Commission Expires: 0  1 1 241 202- 1Notary Public
4.-- My Commission Expires 01/24/2021

COrnmission No. GG 65309
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